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Introduction

e Autistics have the lowest rates of employment 1n comparison to persons with
other disabilities in Canada'-

e Research has described work readiness 1in various ways, with current theories
mostly 1dentifying two to eight common employer-reported skills required for
one to be work-ready*?

e Service providers have sought to improve these employment statistics through
work-readiness programs by consulting with stakeholders °-19, although
autistic voices have been largely absent from the literature. However, recent
literature'! has started to ask autistics what skills they feel they need to be
successful 1n the workplace

e This study was guided by the following research questions:

oHow do autistic individuals’ and inclusive employers' opinions of work
readiness compare to current research on work readiness?

o What are autistic individuals’ and inclusive employers' opinions about
how we can improve work readiness in autistic individuals?

e It 1s hoped that the findings of this research will benefit both the autistic and
autism communities, inclusive employers, and other autism support providers
who work with autistic adolescents and adults by providing information that
may result 1n the creation and/or modification of programs and services to
improve employment outcomes further

Methodology

* Semi-structured interviews with inclusive employers and autistics

o Employers — Have inclusively hired autistic individuals 1n the past or
present, must hire in the Calgary area, and be 1n a position responsible for
hiring individuals for their company (N =3, M = 67.67 years old)

o Autistics — Over the age of 18, must have a formal diagnosis of autism,
never participated 1n an employment preparation program, have average or
above intelligence, are employed currently or have been employed before,
seeking employment in the Calgary area (N=6, M =31.80 years old)

* Interviews were analyzed through inductive reflexive thematic analysis!'?-!3

A Note about Terminology Used in the Study

The terms ‘autistic,” “on the autism spectrum,” and autism will be used interchangeably throughout this thesis in alignment with current
perspectives on language and labeling and to respect the recommendations and views of self-advocates!'4-1°
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Autistic Perspectives

DESCRIFTION

Results

EXAMPLE QUOTE(S)

HOLISTIC PERSPECTIVE OF WOEK
READINESS

WORK EEADINESS IS NOT A STATIC
CONCEPT

WORK READINESS CONSISTS OF
POSITION-DEPENDENT SKILLS

INCEEASING WORK EEADINESS FOR

Social and Teammwork Slalls

Self Awareness and Advocacy

Sklls

Motivahional Blalls

Baszic Job Elall=

Techlnical Skalls

Contirmal Learnmg and

To be conmidered work readv, one needs not
anly to feel ready and be prepared with the
skallz for employment but have a positve
overall well-being (1.6, mental physical, and
emvironmental weall-bemg).

Chne does net =tay work ready throuzhout therr
career; 1t 1z 2 “process of learming™ and
continues to develop.

effectrvaly.

occupation.

The =kalls 3 person needs to commmumicate and
work with other people of varving posihions

The =kalls a person needs to understand
themszalrez and articulate their needs

The =klls a person needs to have a positive
cutlook and dedication toward one’s job.

The =kills a person neads to kmow the ba=ic

standards and laws of being emplovad.

The =kills a person needs for 2 specific

Emplovers and coweorkers need to continmes to

“I think 1t'=z a pretty hohishic approach that neads to be taken [for work readimess].”

“I think work readmesz= means being prepared skill-wize, emotionally preparad, and just zemunely
ready to be able to do a job or join a workforce ™

“[Work readmesz] should just be how vou feel. I think personally hike how someone feels 1f they
foel ready or not if they fael prepared to work ™

“[Work readmesz entailz] a process of traming.”
“I don’t thank there’s anmy wav vou can zay ... thev've reached thiz point they're ready. I think that
they could zet cloze to that pomt, but there shouldn't be a cut-off saving thev're ready. It should be

they can do ... most of it or can still learn ... we're shll lsarmmmg alway=."

“I think the =ocial aspect 15 really rmportant ... the ba=ies social skalls of like what zort of things ars
and aren’t polite ™

“There 1= a very strong social component that zoes bevond. . . the skall zat, [like] bemg able to
navigate a group of people and sometimes working together ™

clarnfication.”™

“Teaching ... self-advocacy™
“I don’t fee] like I neadad much halp, but I did need clanfication and then ... know whom to azk for

“to be honsest, [1t's] about tailor[ing] vourzslf to an employer or a job situahion that's gomz to be

good for voulr] [strenzthe and weakmezz].”

looks hike.™

“[Havmg an] strong work ethic ™
“Someone who would want to do the job and want to do it to the best of theiwr ability, whatever that

“ood kmowledze [of] the lave suwrommding how vou should be reated 1n 2 workplace.™
“Tust understandmng ... what vour gzeneral nghts a=s a worker are.”

“A pensral 1dea of expectations of [the] workplace. What zort of expectations [do] emplovers
generally have about what employees should be domg?™™

“Techmeal skills [for the job].”

“Understandmg all of the techmeal aspects of the job.”

[Cormmunity agsnciss sav) vou can always azk for help, vou can always ask for accommodations,

AUTISTIC INDIVIDUALS Education about Autizm learn about diversity and autzm to decrease and [auhstics] go to ther melusive employer air quotes [and] they azk for thess accommodations,
stigma/stereotypes and thus create a zafe and and their emplovers are shocked that they're actually dizabled that they nead help, and they need
accepting workplace. accommodation as m their not the ... Sheldon Cooper sterectype that they were expecting ™

More Flexible Support Emplovers and commmunity support need to “When vou're late diagnosed gething that support m terms of just support but also emplovment

work with anhshes to provids mors practical, suppert ... there’s zero [support].”™

vanad, mdrviduzlized, and continuned support “[Suppertng avtistics] 1t's such a cazs-by-caze ba=zis™

to help pnprove auvhstic work readmess.

Inclusive Employer Perspectives
THEME SUBTHEME DESCREIFPTION EXAMPLE QUOTE(S)
WOERK EEADINESS INCLUDES A An samployer needs to look at the whole person “When lockmg at work readiness, [vou hawe to] know the person ...
HOLISTIC VIEW OF THE PERS0ON and what they have to offer when determmunmgz 1f  you sot to take all that mformation [mto account].”
a pearson 13 work ready.

WOEK EEADINESS CONSISTS OF THE Although the standard of work readnezs zhould [Work readmeasz] expectations should be the zame ... [but] there nught

SAME STANDARDS WITH ADJUSTMENTS be the zame for all emplovees m the same be a different approach to get to that pomnt.”

pozition, each person has a different pace or [“For work readmesz], 1f vou look at the high end, or the lower end of
adjustments to reach that standard. the autizm spactrum. . .. thera's probably zoms to be zome adjustments
[that] hase to be made ™
WOEK EEADINESS CONSISTS OF Technical Ekalls The =klls 3 person needs to do a specific “[Work readmesz) depends on the tvpe of position and the =klls
POSITION-DEPENDANT SKILLS occupation. requured for that posthon.™

IMPREOVING WOREK FEEADINESS FOR
AUTISTIC INDIVIDUALS

Enowledge of Competence Sklls

(ranerzl Preparadness Skalls

Socral and Teamwork Skalls

Efficiently Sklls

hotivational Skalls

Work Eeadmezz Programs

Increazed Traimmng

Working Together

The =klls a person needs to ensure that they

know and present their skalls and abalities.

The skills needed to understand the general
expectation: and changmng expectationsz of 2
poation.

The skills a person neads to commmmucate and
work with other people of varving positions
affactrraly.

The =klls needed for a perzon to advocate for
themszalvas.

The =kills a person neads to have a posttive
outlook and dedication toward one’s job.
Work readiness programs naed to tarzet high
schools and uhlize vanous methods to teach
work readmess.

Emplover: and agancisz need to work with
autistics to provide an mdrnduahzed traming
approach smtad to thewr needs and ensure
comprehen=zion of the matenal.

All staksholdars need to leam from sach other
and focus on the positive’benefits of melu=ive
hir

“A basic miterview process. .. [knowing] some of their positnre
characteriztics that they may have ™

“Waorkmg [the] nght job ... you know [zome] people are better fit for
warehouse jobs ... zome people can work wath the public. . some liks
to work alone ™

“Being prepared to do the work that's generally required of youw.™
“¥ou need to be able to react to situations m vour posihion, be 1t wath
other people around or something that pops up.”

“You need to be comfortable talking to others, commmmicating with
customers ... other staff, [or] people above or below vour

position. Y our commumication neads to be clear, [and] ... coneize, =0
people understand what you're trymg to tell them. ™

“[A perzon that 15 not work ready] has no mferest m asking queshons.™
“You know 1t doesn't matter whom you're workme for ... vou're gome
to need to ask questions [for clanfication].”™

“Someone neads to be open to learmimg. They have to be open to being
eoached. They have to be mierested m the job thay'te lookmz at”™

“To help prepare [for work readiness], we [need to work] wath hagh
school students, [We'll] sometimes zo to schools, and we'll do mock
Interviews.”

“Durnng work readmessz programs, 1t would be helpful to have people
from the different mdustnies come out [and] mavbe do 3 half-hour talk
on the mdustry ™

“You grve them zome mstruchion and say thas 15 what vou nead to do,
this 15 how vou do 1t, and then let them attempt it and check back to see
how thev're domg. [Then, ] if somethme 1=n't nght, vou make thosze
azzezzmeants and grve faadback™

“Evarvbody has a diffsrent leaming capability, and not evervbody 1=
[zood at] usmg their hands ... where other people are more visual
thmker=. .. everyons 1z different.”™

“[Wordang with autistics] zrves everybody an opporfumity to see thmss
differantly, and that's what we're all about. Ay chance to leamn 1=
E.E]__.?

“And [1t was amazmng] to watch them progress through the weeks and
gain skalls™
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Discussion
* Similarities

o Stakeholders endorsed looking at the whole person to see if they are work-
ready

o Depending on the position, stakeholders agreed that work readiness consists of
different skills and potentially different levels of skills. Stakeholders agreed on
most skill domains required for autistic people to be considered work-ready,
with social and teamwork skills being the most crucial

o Both groups talked about ensuring that various methods are used to train and

teach work readiness skills to autistics, and the importance of explicit
instruction and feedback to ensure that autistics understand work expectations

* Differences

o Autistics talked about the importance of managing one’s sensory needs, mental
health, and strategies to cope with these 1n the work environment

o Autistic participants talked about self-care skills and the need to understand
diagnostic disclosure to make the best choice for themselves

o Autistics stated that work-readiness 1s a continual process, while inclusive
employers focused on expectations of employees to be work-ready and
adjustments that can be made to help autistics succeed

o When looking at the ways to improve work readiness, autistics focused on more
support, breaking down stereotypes, and accepting diversity. Inclusive
employers discussed the benefits of hiring autistics and how work-readiness
programs can increase work-readiness

o Inclusive employers spoke to autistics’ skills in completing an interview or
resume to be work-ready

* Novel Contributions

o This study allowed autistics to use their preferred language 1n describing their
perspectives of work readiness

o Free expression provided an avenue for autistics to conceptualize how someone
becomes work-ready rather than using pre-determined terminology

o Even though previous literature and this study were consistent with the
perspectives of stakeholders’ work-readiness skills, these findings provide a
novel understanding and glimpse of what autistics feel they need to be
considered work-ready and successful 1n navigating the neurotypical world
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